Effective motivational strategies for English classes in Japan (1) : Based on questionnaires to teachers and students by Narikawa Tomoe & Okazaki Hiroyuki
1.Introduction
InEnglisheducationinJapan,motivation
forlearninghasbeenemphasizedforalong
time.TheMinistryofEducation,Culture,Sports,
ScienceandTechnologyannouncedtheEstabli-
shmentofanActionPlantoCultivate・Japanese
withEnglishAbilities・in2003.ThisActionPlan
mentionedtheimportanceofmotivation for
Englishlearning.However,theplansaidthatit
wasdifficultforstudentstobemotivatedto
learnEnglishinaJapanesecontextinwhich
theydonothaveopportunitiestouseEnglish
everyday.Therefore,itisamajorissuetomoti-
vatestudentseffectivelyineverydayJapanese
contexts.
Learners・motivationforstudyisgeneraly
connected to the successoftheirlearning
(Hiromori,2006).Dornyei(2001a,p.2)alsostated
that・mostteachersandresearcherswouldagree
thatmotivationhasaveryimportantroleinde-
terminingsuccessorfailureinanylearning
situation・.However,theirfocuseshavenotbeen
onhowtomotivatestudentsbutonwhatmoti-
vationwas(Dornyei,1994,2001b).Especialyin
Japan,researchoneffectivemotivationalstrate-
gieshashardlybeenconducteduntilnow.Itis
moreimportantforteacherstoknowhowtomo-
tivatestudentsthantounderstandastructure
ofmotivation(Hiromori,2006).
Theprimarypurposeofthisstudy(1),(2)is
tofindeffectivestrategiesintheJapanesecon-
text.Inordertoaccomplishthis,wehavedi-
videdthisprimarypurposeintotwosecondary
purposes:(1)toproposeTenCommandmentsfor
motivatingstudentsintheJapaneseclassroom,
andthencomparethemwiththoseproposedby
Zoltan DornyeiandKataCsizer(1998)in a
Hungariancontext:and(2),whichwilbeex-
ploredinasubsequentarticle,tocompareatti-
tudesofJapaneseteachersofEnglishwiththose
ofjunior and senior high schoolstudents
throughquestionnairesregardingmotivational
strategies.
2.TheoreticalBackground
ZoltanDornyeiandKataCsizerresearched
effectivemotivationalstrategiesinHungary,an
EFLcountry,in1998.Theyconsideredthatthis
―157―
人間発達科学部紀要 第6巻第1号：157－170（２０１１）
*富山市立南部中学校
EffectiveMotivationalStrategiesforEnglish
ClassesinJapan(1)
―BasedonQuestionnairestoTeachersandStudents―
TomoeNARIKAWA*,HiroyukiOKAZAKI
Abstract
Althoughmostteacherswouldagreethatmotivationhasaveryimportantroleindeterminingsuccessor
failureinEnglishlanguagelearning,researchonmotivationalstrategieshasinfrequentlybeenconducteduntil
nowinJapanesecontexts.Thecompletestudyconsistsoftworelatedinvestigationsaimedatexploringeffective
motivationalstrategiesforJapanesejuniorandseniorhighschoolstudents,withthefolowingarticlepresenting
theresultsofanempiricalsurveyonmotivationalstrategiesfromtheperspectivesofEnglishteachers.Eighty-
sixJapaneseteachersofEnglishfromjuniorhighandseniorhighschoolswereaskedhowimportanttheycon-
sideredaselectionof50teachingstrategies(DornyeiandCsizer,1998).Basedontheirresponses,aconcisesetof
tenmotivationalmacrostrategiescaledthe・TencommandmentsformotivatingJapanesestudents・werecom-
piled,andthencomparedwiththoseproposedbyDornyeiandCsizer(1998).
keywords：MotivationalStrategies,JapaneseEnglishClasses,TenCommandments
researchwasusefulforteacherswhotaught
EnglishinHungaryinmotivatingstudentsin
Englishclasses.Thepurposeofthestudywasto
examineteachers・perspectivesandbeliefson
theimportanceofmotivationalstrategiesandto
assesshowofteneachstrategywasusedinthe
teachers・ownpractice(Dornyei,2001a).
Theyconductedtwotypesofquestionnaires
on200Englishteacherswhohadvariousteach-
ingbackgrounds.Thefirstquestionnaireasked
116Englishteachershow importanttheycon-
sideredeachof50strategies,andthesecond
questionnaireasked84Englishteachershow
frequentlytheyusedthe50strategiesintheir
teachingpractice.Thefirstquestionnaireuseda
seven-pointscalewith perceived importance,
andthesecondquestionnairealsousedaseven-
pointscalebymeansoffrequencyofmotiva-
tionalstrategies・use.Bothquestionnairesused
thesame50motivationalstrategies.
The 50 motivational strategies were
grouped into clusters.Dornyeiand Csizer
adopteda・highest-rankingstrategy・whenthey
orderedthe50items.Thehighest-rankingstrat-
egywasthewayoforderingitemsdependingon
thehighestmeaniteminonecluster.Asaresult,
atotaloftenscaleswereformed,andeight
strategiesremainedindividualstrategies(see
Table1).
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Table1:FinalRankOrderoftheStrategyScalesandtheIndividualStrategies
(adaptedfromD・rnyeiandCsiz・r,1998)
Scale Strategy Mean S.D.
1Teacher
2Climate
3Task
4Rapport
5Self-confidence
6Interest
7Autonomy
Prepareforthelessonsproperly.
Showagoodexamplebybeingcommittedandmotivated.
Beassensitiveandacceptingasyoucan.
Trytobehavenaturalyandbeyourselfinclass.
Createapleasantatmosphereintheclassroom.
Bringinhumor,laughterandsmile.
Havegamesandfuninclass.
Havegame-likecompetitionswithinclass.
Giveclearinstructions.
Provideguidanceabouthowtodothetask.
Statethepurposeandtheutilityofeverytask.
Developagoodrelationshipwithyourstudents.
Givepositivefeedbackandappraisal.
Makesurethatstudentsexperiencesuccessregularly.
Constantlyencourageyourstudents.
Demystifymistakes:theyareanaturalpartoflearning.
Selecttasksthatdonotexceedthestudents・competence.
Selectinterestingtasks.
Chooseinterestingtopicsandsupplementarymaterials.
Offeravarietyofmaterials.
Varytheactivities.
Maketaskschalengingtoinvolveyourstudents.
Buildonthestudents・interestsratherthantestsorgradesasthemain
energizerforlearning.
Raisestudents・curiositybyintroducingunexpectedorexoticelements.
Encouragecreativeandimaginativeideas.
Encouragequestionsandothercontributionsfromthestudents.
Shareasmuchresponsibilitytoorganizethelearningprocesswithyour
studentsaspossible.
6.70
6.43
6.35
6.14
6.46
6.21
5.52
4.90
6.45
5.70
4.60
6.37
6.32
6.25
6.21
5.67
5.33
6.28
6.23
6.05
5.97
5.86
5.43
4.90
6.10
6.07
4.56
0.61
0.89
0.87
0.94
0.82
0.94
1.35
1.45
0.86
1.09
1.73
0.79
0.78
0.93
0.89
1.32
1.49
0.76
0.80
0.94
1.03
0.99
1.24
1.45
1.03
1.05
1.75
Finaly,thefirsttenentriesinTable1be-
cameTenCommandmentsformotivatingEnglish
languagestudentsin Hungary.Each macro-
strategywasnamedasfolows(seeTable2).
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8Personal
relevance
9Goal
10Culture
11Group
12Effort
13Usefulness
14Reward
15Rule
16Finished
products
17Comparison
18Decoration
Tryandfilthetaskswithpersonalcontentthatisrelevant
tothestudents.
Helpthestudentsdeveloprealisticexpectationsabouttheir
learning.
Setupseveralspecificlearninggoalsforthestudents.
Increasethegroup'sgoal-orientedness.
Doaneedsanalysisaboutthestudents'languagegoalsandneeds.
Helpstudentsdesigntheirindividualstudyplans.
Familiarizethestudentswiththeculturalbackgroundofthelanguage
theyarelearning.
Useauthenticmaterials.
Invitenativespeakerstosomeclasses.
Findpen-friendsforyourstudents.
Includeregulargroupworkinyourclass.
Helpstudentstogettoknowoneanother.
Beanordinarymemberofthegroupasmuchaspossible.
Organizeextracurricular(out-of-class)activities.
Helpstudentsrealizethatitismainlyeffortthatisneededforsuccess.
Emphasizetheusefulnessofthelanguage.
Besidesthegrades,givethestudentsotherrewards.
Helpmaintainthesetofclassroomrulesthatstudentsaccepted.
Involvestudentsincreatingtheirownclassroomrules.
Regularlyreviewtheclassroomruleswithyourstudents.
Alowstudentstocreateproductsthattheycandisplay.
Avoidanycomparisonofstudentstooneanother.
Encouragethestudentstodecoratetheclassroomandmakeitcozyin
anywaytheycan.
5.71
5.66
5.56
5.22
5.18
4.46
5.60
5.57
4.34
3.26
5.46
5.31
4.35
3.86
5.36
5.25
5.17
5.09
4.25
3.75
5.08
4.32
3.97
1.30
1.07
1.27
1.28
1.41
1.68
1.25
1.34
1.97
1.73
1.32
1.48
1.90
1.60
1.23
1.44
1.51
1.68
1.76
1.68
1.38
1.65
1.88
Table2:TenCommandmentsforMotivatingLanguageStudents
(adaptedfromD・rnyeiandCsiz・r,1998)
1 Setapersonalexamplewithyourownbehavior
2 Createapleasant,relaxedatmosphereintheclassroom.
3 Presentthetasksproperly.
4 Developagoodrelationshipwiththestudents.
5 Increasethestudents・linguisticself-confidence.
6 Makethelanguageclassesinteresting.
7 Promotestudentautonomy.
8 Personalizethelearningprocess.
9 Increasethestudents・goal-orientedness.
10Familiarizestudentswiththetargetlanguageculture.
3.PresentStudy
ItisessentialforEnglishteacherstomoti-
vatestudentswhentheyteachEnglishinjunior
orseniorhighschoolsinJapan.Therefore,teach-
ersneedeffectivemotivationalstrategies.The
presentstudyaimedatinvestigatingattitudes
towardtheimportanceofmotivationalstrate-
giesofJapaneseteachersofEnglishbyusinga
questionnaire.Theresultsofthisquestionnaire
werecomparedtotheresultsofDornyeiand
Csizer(1998).Thepurposeofthisquestionnaire
wastoexaminehow importanttoJapanese
teachersofEnglisheachmotivationalstrategy
was.Moreover,wewilproposeTenCommand-
mentsformotivatingstudentsintheJapanese
context.
3.2.Method
3.2.1.Participants
Thesubjectswere42juniorhighschool
teachers,40seniorhighschoolteachers,two
teachersofschoolsforspecialsupporteduca-
tion,andtwoteacherswhodidnotidentify
whichkindofschooltheywereat.Thetotal
numberofteacherswastherefore86,ofwhich
85werefrom Toyamaprefectureandonefrom
Kanagawaprefecture.
3.2.2.Questionnaire
Thequestionnairetitled・Researchonmoti-
vationinEnglishclassesandEnglishlearning・
(seeAppendix)wasadministeredbetweenJuly
andDecember,2007.Itrevealedtheattitudesof
JapaneseteachersofEnglishwithregardtomo-
tivationalstrategiesbyqueryingtherateofim-
portance of50 motivationalstrategies.We
distributedthequestionnaireinofficialmeet-
ingswithToyamaEnglishteachers,andsentthe
samequestionnaireby e-mailtoteachersin
ToyamaprefectureandKanagawaprefecture.A
totalof86responseswerereturnedoutofthe
approximately200thatweredistributed.
Weutilizedthe50itemswhichDornyeiand
Csizer(1998)adopted.Thoseitemsweretrans-
latedfromEnglishintoJapaneseinordertore-
ducethepossibilityofmisunderstanding,and
thereforeincreasethereliabilityoftheresults.
Thetranslationwasinspectedbysomejunior
andseniorhighschoolteachersinToyamapre-
fecture.Atthattime,weendeavorednotto
changeDornyeiandCsizer・sintention.Theques-
tionnaireconsistedof50itemsarrangedina
seven-pointLikertscalewithperceivedimpor-
tancefrom ・utterlyunimportant・・togreatlyim
portant・.
3.2.3.ProcedureandStatisticalAnalysis
The50itemsweregroupedintoclusters,
justasDornyeiandCsizer(1998)handledthem.
Eachclusterwascaledamacro-strategy.Asa
result,tenmulti-item scaleswereformedand
eightitemsremainedasindividualstrategies,
whichmeanthateachoftheeightitemswasnot
composedofanyotheritem exceptitself.Each
scaleandindividualitemwasorderedaccording
tothehighest-rankingstrategy Dornyeiand
Csizer(1998)used.Finaly,thefirsttenmacro-
strategiesandindividualstrategieswerepro-
posedasTenCommandmentsformotivating
studentsintheJapanesecontext.
4.Resultsanddiscussion
4.1.ComparisonoftheResultsofD・rnyei
andCsiz・r(1998)andthePresentStudy
4.1.1.ResultsofQuestionnairetoJapanese
TeachersofEnglish
WeadministeredaquestionnairetoJapanese
teachersofEnglishatjuniorandseniorhigh
schools.Fiftyitemswereorderedaccordingto
thehighest-rankingstrategyDornyeiandCsizer
used.Theresultsareasfolows(Table3):
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Table3:TheRankingoftheScalesofStrategiesbyJapaneseEnglishTeachers
Scale Strategy Mean S.D.
1Teacher
2Task
3Rapport
3Self
-confidence
5Climate
6Interest
7Goal
8Personal
relevance
9Culture
10Group
11Comparison
12Autonomy
Prepareforthelessonsproperly.
Showagoodexamplebybeingcommittedandmotivated.
Beassensitiveandacceptingasyoucan.
Trytobehavenaturalyandbeyourselfinclass.
Giveclearinstructions.
Provideguidanceabouthowtodothetask.
Statethepurposeandtheutilityofeverytask.
Developagoodrelationshipwithyourstudents.
Givepositivefeedbackandappraisal.
Constantlyencourageyourstudents.
Makesurethatstudentsexperiencesuccessregularly.
Demystifymistakes:theyareanaturalpartoflearning.
Selecttasksthatdonotexceedthestudents・competence.
Createapleasantatmosphereintheclassroom.
Bringinhumor,laughterandsmile.
Havegamesandfuninclass.
Havegame-likecompetitionswithinclass.
Selectinterestingtasks.
Varytheactivities.
Chooseinterestingtopicsandsupplementarymaterials.
Offeravarietyofmaterials.
Raisestudents'curiositybyintroducingunexpectedorexoticelements.
Buildonthestudents・interestsratherthantestsorgrades,asthemain
energizerforlearning.
Maketaskschalengingtoinvolveyour students.
Helpthestudentsdeveloprealisticexpectationsabouttheirlearning.
Setupseveralspecificlearninggoalsforthestudents.
Increasethegroup'sgoal-orientedness.
Doaneedsanalysisaboutthestudents・languagegoalsandneeds.
Helpstudentsdesigntheirindividualstudyplans.
Tryandfilthetaskswithpersonalcontentthatisrelevanttothe
students.
Invitenativespeakerstosomeclasses.
Useauthenticmaterials.
Familiarizethestudentswiththeculturalbackgroundofthelanguage
theyarelearning.
Findpen-friendsforyourstudents.
Helpstudentstogettoknowoneanother.
Includeregulargroupworkinyourclass.
Beanordinarymemberofthegroupasmuchaspossible.
Organizeextracurricular(out-of-class)activities.
Avoidanycomparisonofstudentstooneanother.
Encouragecreativeandimaginativeideas.
Encouragequestionsandothercontributionsfromthestudents.
Shareasmuchresponsibilitytoorganizethelearningprocesswith
yourstudentsaspossible.
6.48
5.61
5.51
4.85
6.45
6.28
5.26
6.40
6.40
5.95
5.91
5.88
4.64
6.13
5.83
5.28
4.71
6.11
5.91
5.71
5.69
5.08
4.97
4.74
6.01
5.21
5.02
4.95
4.36
5.78
5.67
5.42
4.93
3.36
5.37
5.35
5.14
3.91
5.36
5.31
5.23
4.24
0.78
1.03
1.09
1.38
0.88
0.89
1.38
0.82
0.81
1.03
0.95
1.13
1.27
1.09
0.96
1.19
1.13
0.88
0.97
1.04
0.99
1.12
1.19
1.14
0.96
1.10
1.22
1.26
1.28
1.00
1.17
1.14
1.15
1.45
1.06
1.14
1.24
1.26
1.45
1.04
1.12
1.32
Additionaly,weproposeTenCommand-
mentsformotivatingstudentsintheJapanese
context, comparing them with the Ten
Commandments in the Hungarian context
DornyeiandCsizerproposedin1998(Table4).
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13Effort
14Reward
15Usefulness
16Rule
17Decoration
18Finished
products
Helpstudentsrealizethatitismainlyeffortthatisneededforsuccess.
Besidesthegrades,givethestudentsotherrewards.
Emphasizetheusefulnessofthelanguage.
Helpmaintainthesetofclassroomrulesthatstudentsaccepted.
Regularlyreviewtheclassroomruleswithyourstudents.
Involvestudentsincreatingtheirownclassroomrules.
Encouragethestudentstodecoratetheclassroomandmakeitcozyin
anywaytheycan.
Alowstudentstocreateproductsthattheycandisplay.
5.22
4.85
4.82
4.69
4.27
3.52
4.20
3.85
1.29
1.13
1.36
1.42
1.38
1.28
1.53
1.32
Table4:TenCommandmentsforMotivatingStudentsinHungaryandJapan
intheHungariancontext
(adoptedfromDornyeiandCsizer,1998)
intheJapanesecontext
1Setapersonalexamplewithyourownbehavior. 1Setapersonalexamplewithyourownbehavior.
2Createapleasant,relaxedatmosphereinthe
classroom.
2Presentthetasksproperly.
3Presentthetasksproperly. 3Developagoodrelationshipwiththestudents.
4Developagoodrelationshipwiththestudents. 4Increasethestudents'linguisticself-confidence.
5Increasethestudents・linguisticself-confidence.
5Createapleasant,relaxedatmosphereinthe
classroom.
6Makethelanguageclassesinteresting. 6Makethelanguageclassesinteresting.
7Promotestudentautonomy. 7Increasethestudents・goal-orientedness.
8Personalizethelearningprocess. 8Personalizethelearningprocess.
9Increasethestudents'goal-orientedness.
9Familiarizestudentswiththetargetlanguage
culture.
10Familiarizestudentswiththetargetlanguage
culture.
10Utilizecolaborativelearning.
4.1.2.DifferencesbetweenTenCommandments
inHungaryandJapan
Comparing the Ten Commandments of
JapanwiththoseofHungary,weobservethat
therankingsofbothsetsofCommandmentsare
almostthesame.However,wewouldliketo
focusononedifferencehere.
TheCommandment・promotestudentauto-
nomy・isseventhintheHungariancontext.On
theotherhand,thisCommandmentisnotin-
cluded in the Ten Commandments in the
Japanese context.Although Kozima (2003,
p.140)statedthat・theimportanceofdeveloping
learnerautonomyhasbecomeaprominenttheme・,
theresultshowsthatinfactJapaneseteachers
ofEnglishdonotgivehighprioritytothis.One
possibleexplanationisthatJapanesewaysof
teachingmaybeteacher-centeredratherthan
student-centeredinstruction which isconsid-
eredtobeveryimportantinpromotingauton-
omy.Asafurtherexplanation,Japaneseteachers
understandtheimportanceofstudentauton-
omy;however,theymaynothavetheconfi-
dencetoimplementit,becausetheyhavenot
beenusedtopromotingautonomy.Asaresult,
thisCommandmentdidnotgainhighrankingin
EffectiveMotivationalStrategiesforEnglishClassesinJapan(1)
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Japan.
4.2.Comparison ofJapaneseTeachersof
EnglishinJuniorandSeniorHighSchools
4.2.1.ResultsofFactorAnalysis－JuniorHigh
SchoolTeachersofEnglish
AdoptingUnweightedLeastSquaresand
Promax with KaiserNormalization,we ex-
tractedthreefactors.Thetenitemswithceiling
effectswereeliminatedatthetime.Table5
showsthefactormatrix with itemsloading
greaterthan0.45asthecriterionofsalience.
Thesefactorsaccountedfor52.3%ofthevari-
anceinthe27items.
Factor1receivedloadingfromtenitems.It
includesvariousitems,asTable5shows.Four
items(12,13,31and43)arerelatedtoemphasis
onthenecessityoflearningEnglish,whiletwo
items(18and19)arerelevanttoteachers'atti-
tudestowardstudents.Moreover,otherfour
items(7,10,25and37)arediverse:creativity,
theculturalbackgroundofthetargetlanguage,
goals of learning English and the group.
Concerningitems7,10,18,19,25and37,we
supposethatalofthoseitemsarefinalylinked
tothenecessityoflearningEnglish.Therefore,
thisfactoriscaledemphasisonthenecessityof
learningEnglish.
Factor2receivedloadingfrom eightitems
(11,20,26,29,30,33,39and40).Theseitemsare
dividedintothreecategories.First,threeitems
(11,30and40)areconcernedwithactivities.
Second,threeitems(20,29and39)arerelatedto
teachers'attitudestowardstudents.Finaly,two
items(26and33)arerelevanttomaterials.
Teachersconsiderwhethertheactivitiesand
materialsareinterestingandnewforstudents.
Asaresult,teacherstrytomakestudentsinter-
estedin English classes.Accordingtothree
items20,29and39,teachersfocusontheirown
behaviororattitudestowardstudentstomake
Englishclassesinteresting.Therefore,thisfactor
iscaledthedeviceformakingstudentsinterested
inEnglishclasses.
Factor3receivedloadingfrom nineitems
(15,16,17,28,34,38,44,49and50).Sevenitems
(15,16,17,28,34,38and44)arerelevanttothe
autonomyofstudents.Theothertwoitems(49
and50)arerelatedtostudent-centeredlearning,
whichisconsideredtobeimportantforstudent
autonomy.Therefore,thisfactoriscaledstudent
autonomy.
Table5:ResultsofFactorAnalysisforJuniorHighSchoolTeachersofEnglish
N QuestionnaireItems F1 F2 F3
12 Helpstudentsrealizethatitismainlyeffortthatisneededforsuccess. 0.70
43 Doaneedsanalysisaboutstudents・languagegoalsandneeds. 0.69
10
Familiarizethestudentswiththeculturalbackgroundofthelanguagetheyare
learning.
0.68
25 Setupseveralspecificlearninggoalsforthestudents. 0.67
31 Statethepurposeandtheutilityofeverytask. 0.65
37 Beanordinarymemberofthegroupasmuchaspossible. 0.63
18 Avoidanycomparisonofstudentstooneanother. 0.61
7 Encouragecreativeandimaginativeideas. 0.60
19 Showagoodexamplebybeingcommittedandmotivated. 0.48
13 Emphasizetheusefulnessofthelanguage. 0.47
30 Havegamesandfuninclass. 0.89
39 Beassensitiveandacceptingasyoucan. 0.87
20 Bringinhumor,laughterandsmile. 0.83
26 Useauthenticmaterials. 0.66
33 Offeravarietyofmaterials. 0.60
29 Trytobehavenaturalyandbeyourselfinclass. 0.59
4.2.2.ResultsofFactorAnalysis－SeniorHigh
SchoolTeachersofEnglish
AdoptingUnweightedLeastSquaresand
PromaxwithKaiserNormalization,weextracted
threefactors.Theeightitemswithceilingef-
fectswereeliminatedatthetime.Table6shows
thefactormatrixwithanitem loadinggreater
than0.45asthecriterionofsalience.Thesefac-
torsaccountedfor59.6%ofthevarianceinthe
21items.
Factor1obtainedloadingfrom tenitems
(16,17,28,30,32,33,36,39,49and50).Seven
items(16,17,28,32,39,49and50)arerelatedto
beingstudent-centered.Ontheotherhand,three
otheritems(30,33and36)areconnectedtothe
varietyofEnglishclasses.Wesupposethatthe
reasonofmakingEnglishclassessodiverseis
thatteacherstrytothinkoftheEnglishclasses
from theperspectiveofstudents.Accordingly,
thosethreeitemsarelinkedtobeingstudent-
centered.Therefore,thisfactoriscaledstudent-
centeredclasses.
Factor2receivedloadingfromsixitems(7,
11,12,35,37and47).Threeitems(11,35and37)
relatetolearningEnglishingroupactivities,
whiletheotherthreeitems(7,12and47)aredif-
ferent.Item 7concernsthecreativityofstu-
dents.Reflecting on item 7,weguessthat
studentscanthinkcreativelyandoriginalyin
groupactivities.Withregardtoitem12,related
toefforttowardlearningEnglish,webelieve
thatstudentscanfeeltheimportanceofmaking
anefforttoacquireEnglishthroughthegroup
activities.Moreover,item 47ispertinenttothe
chalengingactivities.Thisitemcanbeincluded
intothecategoryofthegroupactivitiesbecause
wecanmakegroupactivitieschalenging.Asa
result,weconsiderthatitispossibletoinclude
thesethreeitemsintothecategoryofgroupac-
tivities.Therefore,thisfactoriscaledgroupac-
tivities.
Factor3obtainedloadingfromfiveitems(6,
22,23,25and31).Atfirstsight,thoseitemsare
incoherent.However,wesupposethattheyare
connectedtothesenseoffulfilmentoflearning
English.Therefore,wenamethisfactorthesense
offulfilmentoflearningEnglish.
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40 Havegame-likecompetitionswithinclass. 0.57
11 Includeregulargroupworkinyourclass. 0.46
28 Helpmaintainthesetofclassroomrulesthatstudentsaccepted. 0.71
50 Raisestudents・curiositybyintroducingunexpectedorexoticelements. 0.70
17
Encouragethestudentstodecoratetheclassroomandmakeitcozyinanyway
theycan.
0.66
16 Alowstudentstocreateproductsthattheycandisplay. 0.64
15 Involvestudentsincreatingtheirownclassroomrules. 0.64
34
Shareasmuchresponsibilitytoorganizethelearningprocesswithyourstudents
aspossible.
0.60
44 Findpen-friendsforyourstudents. 0.57
38 Regularlyreviewtheclassroomruleswithyourstudents. 0.53
49
Buildonthestudents'interests,ratherthantestsorgrades,asthemainenergizer
forlearning.
0.50
Eigenvalue 8.32 3.34 2.46
PercentageofVariance 30.8 12.4 9.11
CumulativePercentageoftheTotalVariance 30.8 43.2 52.3
4.2.3.ResultsofT-test
Weresearchedthedifferencesbetweenatti-
tudesofjuniorhighschoolteachersofEnglish
andthoseofseniorhigh schoolteachersof
English with regard tomotivating students.
Thisisbecausewepredictedthateachgroupof
teacherswouldhaveadifferentideaastowhat
constituted effective motivationalstrategies.
Therefore,wecalculatedatwo-tailedt-testand
analyzedtheresults(seeTable7).
Comparingtheresultsofjuniorhighschool
teacherswiththoseofseniorhighschoolteach-
ers,thet-testresultsdemonstratethatsignifi-
cantdifferencesexist(p<0.05)inthe4th,11th,
12th,13th,14th,22nd,25th,30th,36thand37thitems.
Themeansofaloftheseitemsarehigherinjun-
iorhighschoolteachersthanseniorhighschool
teachers.Concerningeachmeanoftheitems,the
meansweremorethan4.5pointsinbothgroups
ofteachers.Wesupposethatbothgroupsof
teachers・attitudestowardmotivationalstrate-
giesarequitehigh.However,weconsiderthat
therearedifferencesinthedegreeofattitudes.
Therefore,wecomparetheresultsofthet-test
below.
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Table6:ResultsofFactorAnalysisforSeniorHighSchoolTeachersofEnglish
N QuestionnaireItems F1 F2 F3
50 Raisestudents・curiositybyintroducingunexpectedorexoticelements. 0.82
32 Constantlyencourageyourstudents. 0.72
16 Alowstudentstocreateproductsthattheycandisplay. 0.68
36 Invitenativespeakerstosomeclasses. 0.68
28 Helpmaintainthesetofclassroomrulesthatstudentsaccepted. 0.67
33 Offeravarietyofmaterials. 0.67
49
Buildonthestudents'interestsratherthantestsorgrades,asthemainenergizerfor
learning.
0.66
39 Beassensitiveandacceptingasyoucan. 0.58
17
Encouragethestudentstodecoratetheclassroomandmakeitcozyinanyway
theycan.
0.55
30 Havegamesandfuninclass. 0.50
11 Includeregulargroupworkinyourclass. 0.90
35 Increasethegroup・sgoal-orientedness. 0.78
12 Helpstudentsrealizethatitismainlyeffortthatisneededforsuccess. 0.67
7 Encouragecreativeandimaginativeideas. 0.66
47 Maketaskschalengingtoinvolveyourstudents. 0.49
37 Beanordinarymemberofthegroupasmuchaspossible. 0.45
6 Selectinterestingtasks. 0.89
31 Statethepurposeandtheutilityofeverytask. 0.79
23 Chooseinterestingtopicsandsupplementarymaterials. 0.66
22 Makesurethatstudentsexperiencesuccessregularly. 0.63
25 Setupseveralspecificlearninggoalsforthestudents. 0.49
Eigenvalue 7.45 2.89 2.18
PercentageofVariance 35.5 13.8 10.4
CumulativePercentageoftheTotalVariance 35.5 49.2 59.6
Table7:ResultsofT-testforJapanese
TeachersofEnglish
School Mean SD t df p
1
J 6.64 0.69
1.77 80 0.080
S 6.35 0.8
2
J 6.36 0.91
1.92 80 0.061
S 5.9 1.24
3
J 6.6 0.83
1.16 80 0.251
S 6.38 0.9
4
J 6.6 0.66
2.33 79 0.023*
S 6.18 0.91
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5
J 6.57 0.67
1.80 79 0.075
S 6.26 0.88
6
J 6.26 0.77
1.49 80 0.141
S 5.98 0.97
7
J 5.45 1.11
1.08 80 0.282
S 5.2 0.99
8
J 5.9 0.98
0.93 80 0.357
S 5.7 1.02
9
J 6.21 0.84
1.56 80 0.123
S 5.9 0.98
10
J 4.93 1.28
-0.30 80 0.780
S 5 1.01
11
J 5.74 0.99
2.88 80 0.005**
S 5.08 1.1
12
J 5.55 1.11
2.34 80 0.022*
S 4.9 1.39
13
J 5.17 1.24
2.30 79 0.024*
S 4.48 1.47
14
J 5.14 1.05
2.39 80 0.019*
S 4.55 1.2
15
J 3.61 1.09
0.73 79 0.470
S 3.4 1.48
16
J 3.76 1.39
-0.40 80 0.700
S 3.88 1.24
17
J 4.4 1.43
1.45 80 0.152
S 3.95 1.41
18
J 5.17 1.45
-0.70 78 0.487
S 5.41 1.62
19
J 5.66 1.02
0.47 79 0.639
S 5.55 1.06
20
J 5.9 0.96
0.50 80 0.619
S 5.8 0.94
21
J 6.4 0.77
0.73 80 0.469
S 6.28 0.85
22
J 6.12 0.89
2.08 80 0.041*
S 5.7 0.94
23
J 5.83 0.99
1.12 80 0.267
S 5.58 1.11
24
J 5.36 1.16
1.01 80 0.313
S 5.1 1.13
25
J 5.43 1.11
2.11 80 0.038*
S 4.93 1.05
26
J 5.63 1.11
1.47 79 0.146
S 5.28 1.09
27
J 5.6 1.04
1.88 80 0.064
S 5.18 0.98
28
J 4.93 1.54
1.77 79 0.081
S 4.38 1.25
29
J 4.93 1.4
0.65 80 0.515
S 4.73 1.41
30
J 5.55 0.97
2.04 80 0.044*
S 5.03 1.33
31
J 5.55 1.4
1.87 80 0.065
S 4.98 1.37
32
J 6.1 0.93
1.08 80 0.284
S 5.85 1.12
33
J 5.76 0.8
0.39 78 0.694
S 5.67 1.2
34
J 4.2 1.33
-0.10 79 0.921
S 4.23 1.37
35
J 5.19 1.31
1.46 80 0.148
S 4.8 1.09
36
J 5.98 0.99
2.58 79 0.012*
S 5.33 1.27
37
J 5.43 1.29
2.24 80 0.028*
S 4.8 1.24
38
J 4.49 1.52
1.57 79 0.120
S 4 1.26
39
J 5.69 1.16
1.41 80 0.164
S 5.35 1.03
40
J 4.9 1.16
1.45 80 0.150
S 4.55 1.04
41
J 6.05 0.91
0.80 80 0.424
S 5.85 1.29
42
J 6.12 0.83
1.56 80 0.123
S 5.8 1.02
43
J 5.12 1.29
1.12 80 0.266
S 4.8 1.29
44
J 3.5 1.6
0.86 80 0.392
S 3.23 1.27
45
J 3.74 1.19
-1.20 80 0.233
S 4.08 1.35
46
J 4.52 1.33
-0.50 80 0.652
S 4.65 1.19
47
J 4.9 1.03
1.21 80 0.228
S 4.6 1.24
48
J 4.45 1.25
0.54 80 0.594
S 4.3 1.32
49
J 5.19 1.23
1.67 80 0.099
S 4.75 1.15
50
J 5.05 1.31
-0.30 80 0.778
S 5.13 1.16
J:JuniorHighSchoolTeachers
S:SeniorHighSchoolTeachers
*p<0.05 **p<0.01
4.3.Discussion
Withregardtothe4thand22nditems,ceiling
effectsappearedinbothgroupsofteachers.
Furthermore,weconsiderthattheresultsindi-
catethatbothgroupsofteachersattachimpor-
tancetothesetwoitems,andthereforeitisnot
worthfocusingoneventhoughsignificantdif-
ferencesexist.
Concerningthe11thitem・teachersinclude
regulargroupworkintheirclass・,wesuppose
thatthesignificantdifferenceappearedbecause
wedidnotincludetheword・pair-work・along
with・groupwork・inthatitem.Thereasonfor
thiswasthatwe adopted the sentence of
DornyeiandCsizerin1998.Ifwehadincluded
・pair-work・intheitem,theresultmighthave
beendifferent.Inanycase,juniorhighschool
teachersseemtoconsiderthatgroup-workisef-
fectiveformotivatingtheirstudentsmorethan
seniorhighschoolteachers.Variousstudents
existinjuniorhighschoolsfromtheperspective
ofdifferencesinmotivationorlearningability,
whiletheabilitiesofseniorhighschoolstudents
arelikelytobemoreequalwithintheirschools.
Juniorhighschoolteachersmightconsiderthat
itisessentialthatjuniorhighschoolstudents
studyEnglishbyhelpingeachotherintheclass-
room.Therefore,teachersatjuniorhighschools
tendtomakemuchofcolaborativelearning
suchasgroup-work.
Regardingthe12thitem ・teachershelpstu-
dentstorealizethatitismainlyeffortthatis
neededforsuccess・andthe13thitem ・teachers
emphasize the usefulnessofthe language・,
teachersinjuniorhighschoolsmakemuchmore
oftheneedtolearnEnglishthanteachersinsen-
iorhighschools.Thiscanbealsosuggestedby
thefactoremphasisonthenecessityoflearning
Englishofjuniorhighschoolteachers.Conside-
ringthatstudentsstarttostudyEnglishatjun-
iorhigh school,wesupposethattheirfirst
impressionisimportanttodeterminewhether
theyfeellikestudyingEnglishornot.Asare-
sult,juniorhighschoolteacherstrytomotivate
theirstudentsby stressing thenecessity of
learningEnglishmorethanseniorhighschool
teachers.
Onthesubjectofthe14thitem・besidesgiv-
inggrades,teachersgivetheirstudentsother
rewards・,itseemsthatjuniorhighschoolstu-
dentsarepleasedatbeinggivenvisiblethings
suchasstampsorsmaltestimonialsmorethan
senior high schoolstudents.Consequently,
teachersatjuniorhighschoolslookonthisasan
effectivestrategyformotivatingstudents.
Similarly,juniorhighschoolstudentstend
toenjoygame-likeactivitiesmorethansenior
highschoolstudents,whoareaccustomedto
suchasactivities.Asaresult,thesignificantdif-
ferencemightappearinthe30thitem・thereare
gamesandfuninclasses・.
Withregardtothe36thitem・teachersinvite
nativespeakerstosomeclasses・,somereasons
mightbeputforward.Asoneofthereasons,the
encounterwithnativespeakersofEnglishmay
beafreshexperienceforjuniorhighschoolstu-
dents.Therefore,juniorhighschoolteachers
maypredictthattheirstudentsseemtofeelenli-
venedbystudyingEnglishwithanALT.Onthe
otherhand,seniorhighschoolstudentshave
beenaccustomedtomeetingnativespeakersof
English,sotheencounterwithnativespeakers
ofEnglishmaynotbesostimulatingforthem.
Therefore,seniorhighschoolteachersmayre-
gardthisitem asalesseffectivemotivational
strategy.Anotherpossiblereasonisthatsome
seniorhighschoolteachersmaybelievenative
speakersarenotveryeffectiveinteachingstu-
dentsinhighschool,wheremoreemphasisis
likelytobeputonstudyskils(suchasreading
andwriting)ratherthanpracticalskils(suchas.
conversation,usage,orlistening).Seniorhigh
schoolEnglishteachers,particularlyinanexam-
orientedschool,maythusassumethatanALT
isnotdirectlyconducivetohelpingstudents
successfulypasstheirentranceexamstothe
universitiestheydesiretoenter.
Asafurtherfinding,althemeansofthe
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itemsforjuniorhighschoolteachersofEnglish
exceptforthemeansofsevenitemswerehigher
thanthoseforseniorhighschoolteachersof
English.Onthewhole,juniorhighschoolteach-
erstendtoputmoreemphasisandconsideration
on motivationalstrategiesthan seniorhigh
schoolteachers.Thatis,theyaremorelikelyto
believethatmotivatingstudentsisbeneficialfor
teachingEnglishthanseniorhighschoolteach-
ersdo.
5.Conclusion
Theprimarypurposeofthisstudywasto
findeffectivestrategiesformotivatingstudents
inEnglishclassesinJapan.Thisprimarypur-
posewasdividedintotwosecondarypurposes.
ThefirstsecondarypurposewastoproposeTen
Commandmentsformotivatingstudentsinthe
Japanesecontext,andthencomparethem with
thoseproposedbyZoltanDornyeiandKata
Csizer(1998)intheHungariancontext.Thesec-
ondpurposetobeexploredinasubsequentarti-
cle(2)isto compareattitudesofJapanese
teachersofEnglishwithjuniorandseniorhigh
schoolstudentsthroughquestionnairesregard-
ingmotivationalstrategies.
Withregardtothefirstsecondarypurpose,
weproposedTenCommandmentsfortheJapanese
context.ThetopfiveCommandmentsofthetwo
countriesareasfolows:inthoseoftheJapanese
context,thefirstwas・setapersonalexample
with yourown behavior・,the second was
・presentthetasksproperly・,thethird was
・developagoodrelationshipwithstudents・,the
fourth was・increasethestudents・linguistic
self-confidence・andthefifthwas・createapleas-
ant,relaxedatmosphereintheclassroom・.On
theotherhand,inthoseoftheHungariancon-
text,thefirstwas・setapersonalexamplewith
yourownbehavior・,thesecondwas・createa
pleasant,relaxedatmosphereintheclassroom・,
thethirdwas・presentthetasksproperly・,the
fourthwas・developagoodrelationshipwith
students・ and the fifth was ・increase the
students・linguisticself-confidence・.Comparing
theseandtheremainingfiveCommandmentsof
thetwocountries,wedidnotfindsignificantdif-
ferences.
Forfutureresearch,somesuggestionsare
proposedbasedon thisstudy.First,further
studyisneededwithalargernumberofpartici-
pants,especialy thenumberofteachers,in
ordertoincreasethereliabilityoftheresults.
Second,therecanbemoremotivationalstrate-
gieswhichareappropriatefortheJapanesecon-
text.Weadoptedthemotivationalstrategies
whichDornyeiandCsizerusedintheirquestion-
naire.Therefore,thestrategieswerebasedon
teachersinHungary.Theresearchintoeffective
motivationalstrategiesfortheJapanesecontext
couldbeconductedbyquestionnairesincluding
originalstrategiesbasedonthesuggestionsofa
selectgroupofJapaneseteachersandstudents.
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Appendix 英語授業及び英語学習方法における動機づけに関する調査
回答方法
以下の項目に対し、教師が生徒を動機づけるために行う方法としてどれくらい重要であると感じていらっ
しゃいますでしょうか。①ぜんぜん重要ではない、②ほとんど重要ではない、③あまり重要ではない、④ど
ちらかといえば重要である、⑤やや重要である、⑥だいぶ重要である、⑦非常に重要である、という①から
⑦の中で最もあてはまるものに○をつけてください。
（高校に勤務されている方は、「英語Ⅰ」・「英語Ⅱ」の授業を想定してご回答ください。）
① ② ③ ④ ⑤ ⑥ ⑦
例 充分に授業の準備をする ○
1 充分に授業の準備をする １ ２ ３ ４ ５ ６ ７
2 楽しい教室の雰囲気を作る １ ２ ３ ４ ５ ６ ７
3 活動を行う際、明確な指示を与える １ ２ ３ ４ ５ ６ ７
4 生徒と信頼関係を築くよう努める １ ２ ３ ４ ５ ６ ７
5 肯定的なフィードバックを与えたり、褒めたりする １ ２ ３ ４ ５ ６ ７
6 生徒の興味を引く活動を選ぶ １ ２ ３ ４ ５ ６ ７
7 生徒の創造的で独創的な考えを促進する １ ２ ３ ４ ５ ６ ７
8 生徒自身に関わりのある内容の活動を行う １ ２ ３ ４ ５ ６ ７
9
言語学習に対して、生徒が現実的な(達成可能な)期待感を持つ
ことができるようにする
１ ２ ３ ４ ５ ６ ７
10 学んでいる言語の文化的背景知識について生徒に学ばせる １ ２ ３ ４ ５ ６ ７
11 活動を実施する際、しばしばグループワークを取り入れる １ ２ ３ ４ ５ ６ ７
12
言語学習において成功するには、努力が必要であることを生徒
に理解させる
１ ２ ３ ４ ５ ６ ７
13 英語は役に立つということを強調する １ ２ ３ ４ ５ ６ ７
14 成績のほかに、他の褒美（スタンプ、賞状など）を与える １ ２ ３ ４ ５ ６ ７
15 生徒たちに授業のルールを決めてもらう １ ２ ３ ４ ５ ６ ７
16 生徒たちに展示物（ポスターなど）を作ることを許可する １ ２ ３ ４ ５ ６ ７
17
生徒たちが作った物などで教室を飾り、居心地のよい教室を作
ることを奨励する
１ ２ ３ ４ ５ ６ ７
18 生徒を他の生徒と比べることを避ける １ ２ ３ ４ ５ ６ ７
19
生徒に対して献身的であり、熱心な姿勢によってよい模範を示
す
１ ２ ３ ４ ５ ６ ７
20 ユーモアや笑いを取り入れ、笑顔を心がける １ ２ ３ ４ ５ ６ ７
21 活動をどのように行うかについてわかりやすく説明する １ ２ ３ ４ ５ ６ ７
22 定期的に生徒が成功を経験するような活動や機会を設ける １ ２ ３ ４ ５ ６ ７
23 おもしろいトピックや補助的題材を選ぶ １ ２ ３ ４ ５ ６ ７
24 生徒が質問や提案をする機会を多く設ける １ ２ ３ ４ ５ ６ ７
25 生徒それぞれに具体的な目標を立てさせる １ ２ ３ ４ ５ ６ ７
26 オーセンティック（本物）な題材を用いる １ ２ ３ ４ ５ ６ ７
27 活動などを通して他の生徒を知る機会を設ける １ ２ ３ ４ ５ ６ ７
28 生徒たちが考えて決めた授業のルールを守らせる １ ２ ３ ４ ５ ６ ７
ぜんぜん 非常に
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29 授業では自然に、自分らしく振る舞う １ ２ ３ ４ ５ ６ ７
30 授業にゲームやおもしろい活動を取り入れる １ ２ ３ ４ ５ ６ ７
31
活動を行う際、その目的やその活動が生徒にとって役に立つも
のであると伝える
１ ２ ３ ４ ５ ６ ７
32 できるだけ生徒を励ます １ ２ ３ ４ ５ ６ ７
33 バラエティに富んだ題材を提供する １ ２ ３ ４ ５ ６ ７
34 どのように英語学習を進めていくかを生徒にも考えてもらう １ ２ ３ ４ ５ ６ ７
35 集団で同じ目標に向かって学習する意識を高める １ ２ ３ ４ ５ ６ ７
36 授業にネイティヴスピーカーを招く １ ２ ３ ４ ５ ６ ７
37
できるだけ生徒が学習集団の一員であることを認識するような
活動を取り入れる
１ ２ ３ ４ ５ ６ ７
38 いつも生徒と取り決めた授業のルールは何であったか確認する １ ２ ３ ４ ５ ６ ７
39 できる限り生徒に対して気を配り、生徒を受け入れる １ ２ ３ ４ ５ ６ ７
40 授業内にゲームのような競い合う活動を取り入れる １ ２ ３ ４ ５ ６ ７
41
言語学習において、間違えることは自然なことであると生徒に
話す
１ ２ ３ ４ ５ ６ ７
42 活動に変化をもたせる １ ２ ３ ４ ５ ６ ７
43 生徒の言語学習に関する目標や必要性は何なのかを分析する １ ２ ３ ４ ５ ６ ７
44 生徒にペンフレンド（メールフレンド）を紹介する １ ２ ３ ４ ５ ６ ７
45 教室外での活動を行う １ ２ ３ ４ ５ ６ ７
46 生徒の能力の範囲内で行える活動を選ぶ １ ２ ３ ４ ５ ６ ７
47
生徒の能力より高い能力を必要とするやりがいのある活動を取
り入れる
１ ２ ３ ４ ５ ６ ７
48 生徒が個々に学習計画を立てるよう促す １ ２ ３ ４ ５ ６ ７
49
学習を促進するものとして、テストや成績ではなく、生徒の興
味・関心をもとにする
１ ２ ３ ４ ５ ６ ７
50 生徒の好奇心を引き出すために、斬新な要素を取り入れる １ ２ ３ ４ ５ ６ ７
